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Abstract 
This paper will report on a current R&D project aiming at developing new writing genres for 
Finnish universities of applied sciences. The need for the new genres has become apparent 
because the traditions of project reporting have not made it possible to promote the transfer of 
new models and tools, created in the projects, to other educational institutes, and especially to the 
employment sector. To support the joint construction, examining and testing of the new models 
and tools created in the projects, a new way of writing is also needed. In this paper, I will discuss 
interventionist writing, which does not only describe the change obtained, but also aims at 
producing the change. I will approach the experimental texts produced in a R&D project from the 
point of view of recontextualization, the analytical purpose being to understand the new meanings 
emerged in the new contexts, where the texts were displayed. 
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Introduction 
Developmental work in Finnish universities of applied sciences is mainly organized in research 
and development projects, where teachers, students and practitioners are involved. The volume 
and strategic meaning of projects has increased in the whole of society, and projects are 
nowadays more and more powerful tools of influence (Alasoini 2006). In these projects, writing 
also plays a crucial role, but it shows mainly in the shape of the evaluation, development or 
research reports written by students, teachers or practitioners, typically after the project has 
finished. However, the projects produce important results and knowledge that would be useful in 
various organizations and professional domains, but the potentials of writing in the dissemination 
of the results has remained unused.  
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Writing in educational settings has been mostly examined as an individual or social process of 
construction that produces a kind of writing ability or strategy (e.g. Björk, Bräuer, Rienecker & 
Jörgensen 2003; Tynjälä, Mason & Lonka 2001). The cultural-historical activity theory (e.g. 
Engeström 2005) offers a possibility to approach writing and planning of texts, not as objects in 
themselves, but within the activities that give rise and use to them. Writing does not exist apart 
from its uses, for it is a tool for accomplishing objects beyond it (Bazerman & Russell 2003; 
Russell 1997).  
 
This paper will report on a current R&D project aiming at developing new writing genres for 
Finnish universities of applied sciences (Lambert 2006a, 2007a-b, 2008; Lambert & Vanhanen-
Nuutinen 2005; Vanhanen-Nuutinen 2006, 2008; Vanhanen-Nuutinen, Helenius & Lumme 2007). 
The need for the new genres has become apparent because the traditions of project reporting and 
academic writing have not made it possible to promote the transfer of new tools and models 
created in R&D projects to other educational institutes, and especially to the employment sector. 
Because the activity continually changes, the genres mediating the activity must also change. One 
way to change genre ecologies (Spinuzzi  2003) is to introduce new genres or genre hybrids to 
mediate activities differently. Writing genres are considered as a tradition, a relatively stable type 
of utterance, but on the other hand, as dynamic and reshapable social constructs (e.g. Bazerman 
2007; Bazerman & Russell 2003; Engeström, R. 1999; Russell 1977; Spinuzzi 2003). 
 
The project has been carried out by applying a methodology called Developmental Work 
Research (Engeström 1987, 2005), in which formative experiments and developmental 
interventions, related to the learning and transformation of activities are an integral aspect of the 
methodology. The potential for expansion of the object is best discovered by means of change 
experiments, interventions which open up the zone of proximal development of the activity 
system. In these interventions the creation of new tools and artefacts within the dialogical spaces 
provided by the researchers plays a central role.  
 
The new genres for universities of applied sciences are in the process of being developed together 
with teachers, students and practitioners in various settings, in which all project parties plan their 
writing and produce the texts. The zone of proximal development (ZPD) of writing activity has 
taken shape as a multiform and multi-voiced project writing (Lambert 2008), in which the project 
partners plan writing together and participate in multimodal discourse during the project.  The 
zone is not just a stage to be achieved or space to be crossed, but it is explored by moving in it, to 
various directions and destinations, back and forth and sideways (Engeström 2005). 
 
In this paper I present an experiment in which a new way of writing, called interventionist writing 
(Lambert 2006a, 2007a) has been developed through the experimental texts produced in the 
aforementioned project. The texts have been written aiming at supporting the practical application 
of a new writing tool created in the project. Because the texts rely on and relate to each other, I 
will approach them from the point of view of intertextuality, in order to find out what kinds of 
new meanings have emerged in the chain of texts, and what kinds of traces the new way of 
writing has left in the texts. At the end, I will discuss on what kind of potential the texts have 
offered to the development of new genres for universities of applied sciences.  
 
Formation of new instruments 
The need for the new writing tool initiated from the analysis of the present state of writing and its 
history in universities of applied sciences, and from the crystallization of the crucial contradiction 
in teachers´ writing (Lambert 2006b):   
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Writing does not exist, however, without problems, but raises tensions and contradictions in 
teachers´ work.  One of these contradictions has been conceptualized as writing apart from the 
project vs. writing within the project…  Teachers usually write only one publication, in which 
they describe the ended project, and present the results… Thus, writing does not proceed the 
project itself, but proceeds only publishing of one´s own. 
 
In the research project, a new tool for writing, called the Writing Plan (Lambert 2005, 2006b, 
2007b, 2008) has been developed together with teachers (Table 1). The Writing Plan refers to the 
plan that persons involved in a project make together in order to link their writing into the project 
activity, and promote the multiform and multi-voiced project writing. The object of writing is not 
only what and how one writes, but also why, for which purpose and to whom one is writing.  
 
In the matrix-type tool the different components are linked together in a novel way.  The 
research-based “What” –component is derived from the local writing practices of teachers.  The 
components in the horizontal level are based on the activity-theoretical view of writing genre, 
where genres are considered as dynamic and reshapable constructs. 
 
The Writing Plan fulfils a twofold task. First, it is a collaborative tool for writing within the R&D 
projects that: a)brings the participants together to plan the writing within the project, b)constructs 
the meaning of the writing into the project and the object of development, c)opens up new 
possibilities for multiform and multi-voiced project writing, and d)makes the writing visible in 
the project. Second, it is an intermediate, conceptual tool (Engeström 1995) for analysing and 
developing new emerging writing genres in universities of applied sciences.  
 
 
TABLE 1.  The writing plan of the project 
 
WRITING PLAN 
Name of the project: 
Director of the project: 
Timetable of the project: 
 
 
 
 
 
 
 
 
WHAT? 

 
 
 
WHY? 
 
AT WHICH 
PURPOSE? 
 
WHEN? 

 
 
 
WHERE? 
(publication  
forum) 
 
TO 
WHOM? 
(readers) 

 
WITH WHOM? 
(co-authors) 
 
DIALOGICAL 
SPACES 
(challenging  
the readers 
to interaction) 

 
 
HOW? 
(e.g. cognitive,  
audiovisual 
and 
dialogical 
tools) 
 
WRITING  
GENRE? 

 
 
 
 
 
 
 
 
RESPONSE 

Plan of  
the project 

     

Abstract of  
the project 

     

Brochure  
of the project 

     

Newsletter  
of the project 

     



“Insightful Encounters - Regional Development and Practice–Based Learning” 
Conference on Regional Development and Innovation Processes 
March 5th-7th, 2008, Porvoo - Borgå, Finland  

4

Review of  
the project 

     

Turn to speak 
 

     

Seminar/confe- 
rence-abstract,  
-paper or -poster 

     

Article 
 

     

Project report 
 

     

Book 
 

     

Multimedia- 
document 

     

 
 
Interventionist writing  
In R&D projects, the dissemination of the results and the sustainability of the developmental 
work have become problematic (e.g., Kajamaa & Kerosuo 2006; R. Arnkil 2006). In the projects 
new practices are often first piloted, and after their feasibility has been verified, attempts are 
made to transfer them to everyday practices. Engeström (in print) has discussed how the 
implementation of the new models and tools created in the projects easily seems akin to planting 
an alien seed in an unknown territory. He points out that in expansive learning, however, 
implementation appears as a particular learning action, after the construction and testing of a new 
model of the activity.  
 
Because the documentation of R&D projects usually takes place after the project has finished, the 
potential of writing as tool to promote and develop the project and its object remain unused. To 
support the joint construction, examining and testing of the new tools and models, a new way of 
writing is also needed. I have called this interventionist writing (Lambert 2006a, 2007a, 2008). 
Interventionist writing aims at producing the kinds of texts that do not only describe the change 
obtained, but also aim at producing the change. Project partners then produce various texts, for 
various purposes, to various publication forums and in various forms of co-operation during the 
developmental phases of the project. 
 
I have been developing the interventionist writing in the aforementioned project, in the phase of 
the developmental cycle, where the object of intervention activity (e.g. Virkkunen 2004) has 
focused on providing artefacts as potential tools for the activity, helping those involved in the 
activity to see the relevance of the artefacts provided, and helping them to examine and test the 
artefact as an actual mediator in their activity. The intervention activity has been supported by the 
simultaneous writing, which can be understood as the supportive intervention in this whole of  
intervention activity.   
 
In the project, the formative experiment with four textual interventions was made, aiming at 
supporting the testing and examining of the new tool for writing, the Writing Plan (Figure 1): a 
review of the project, a turn to speak and two articles that all were published at different 
publication forums. The interventions were addressed to teachers, teacher educators, students, 
rectors, and practitioners at the employment sector, and they were supported by a multi-voiced 
debate between the partiers involved. As a researcher- interventionist, I challenged the readers to 
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joint reflection and collective meaning-making of the new tool in the dialogical spaces related to 
the texts. Thus, the interventionist writing offered a possibility for co-configuration (Engeström 
2004), the joint creation of new products, which adapt to the changing needs of the users. When 
the users can receive the new, “incomplete” tool for examining and testing, and the researcher can 
receive new ideas and elements for the further development, this offers a potential for mutual 
learning from interactions between the parties involved.  
 
Engeström (2004) has discussed on the problem of marginality in tool construction. There is 
always a risk that a new tool, like the Writing Plan, can remain organizationally marginal in the 
sense that only a limited number of parties take it into use and it will not become a permanent 
feature in the routine functioning of the organization. Engeström  points out that there are two 
kinds of marginality, centrifugal and centripetal.  In the former, the marginal practice is pushed 
out and tends to disappear. In the latter, the marginal practice finds inroads and tends to spread 
into the central structures and interactional routines of the organization. From this point of view, 
it is important to identify the centripetal potentiality that interventionist writing may have. 
 
 

 
 
 
Figure 1.  Chain of textual interventions within the methodological cycle of the developmental 
project 
 

ACTIVITY 1: 
Identifying the problems of writing in 
universities of applied sciences 

Development of the new 
model of activity. 
         Formation of new 
         instruments 
 
 

   Supporting the examining and 
    testing of the new model 
    and instruments to change the 
    activity 
 

ACTIVITY 2: 
The new writing 
genres. Consolidation, 
reflecting 

Analysis and search for a 
new solution, developmental 
possibilities and challenges

4. textual 
intervention 
and 
dialogical 
spaces 

Writing Plan 

Writing Plan

 

3. textual 
intervention 
and 
dialogical 
spaces 

1. textual 
intervention 
and 
dialogical 
spaces 

 

2. textual  
intervention 
and 
dialogical  
spaces 

Implementing the new  
model of activity 

Chain of texts 
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Intra-project intertextuality 
To understand the nature of interventionist writing, I have explored (see also Lambert 2007) 
intertextuality, the relation each text has to the texts surrounding it, making use of the analytic 
vocabulary introduced by Bazerman (2004a-b), a researcher and teacher of composition and 
rhetoric. Bazerman (2004a) explores supportive notions of Volosinov and Bakhtin regarding the 
non-independence of any text from other texts. Because texts do not appear in isolation, but in 
relation to other texts, intertextuality forms one of the crucial grounds for writing studies and 
writing practices.  
 
However, Bazerman (2004b) points out that the intertextuality is not just a matter of which other 
texts are referred to, but how they are used, what they are used for, and ultimately how the writer 
positions him-/herself to make one´s own statement. Usually the most explicit purposes and 
formal expressions of intertextuality (e.g. quotations, mentioning a person, document or 
statement, comment or evaluation of a statement or text) are most easily recognizable and 
therefore most easily analyzable. Nonetheless, Bazerman (2004a-b) also suggests the examination 
of the more implicit forms of intertextuality.  
 
Bazerman (2004a-b) discusses on the intertextual distance, when considering how far a text 
reaches out into distant texts. He introduces the concept of intra-file intertextuality, when the 
reference stays within closely related texts around a single case or issue. Intertextuality can stay 
within a specialty, disciplinary or professional domain, or may reach into different fields, 
different times, and different places, thus having broader interdisciplinary intertextuality.  
 
My study focuses in a limited domain of intra-project intertextuality, between the textual 
interventions and the discussions related to them in the project, where new writing genres are 
being developed for the universities of applied sciences. Attention must then be paid to the chain 
of texts that had led up to and formed the current rhetorical situation. Bazerman sees interesting 
questions relying on the way texts within a file pull together to make a representation of a case or 
subject.  
 
Because the object of textual interventions was to support the joint construction, examining, and 
testing of the new tool, the Writing Plan, I needed to help the readers and potential users to 
understand how the entire change process and its methodology have provided material for the 
new artefact. For this reason I brought the methodological cycle of Developmental Work 
Research and its basic concepts, like activity system, object-orientedness and contradiction, into 
the texts and discussions related to them. The process of tool construction was presented as an 
integral part of the change process. The analysis of how this intertextual material travelled 
through out the texts, has been reported earlier elsewhere (Lambert 2007a).  
 
The intertextual analysis presented in this paper aims at understanding the new relationships of 
meaning (Engeström, R. 1999) that have emerged through the chain of textual interventions, and  
identifying the traces that interventionist writing has left in the texts. Each time the words from 
one document are used in a new context, the earlier words are recontextualized, and thereby given 
new meaning in the new context (Bazerman 2004a-b). Recontextualization can go unnoticed or 
sometimes the shift can be significant, depending on how far the earlier meanings are from the 
meaning in the new context.  
 
The textual interventions were addressed to various groups of users and the texts were displayed 
in various publication forums, where the potential users of the new tool in various professional 
domains had open access to the texts. The intertextual material, the Writing Plan, was visualized 
as a matrix (Table 1) within each text. In the following chapter I will focus on the 
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recontextualization (Figure 2), my analytic purpose being to understand the new meanings 
emerged when the Writing Plan travelled across the various contexts. 
 

 
Figure 2.  Writing Plan travelling across the contexts 
 
Textual intervention directed to teachers 
The first textual intervention, a brief review of the project, entitled Writing Plan for the project, 
was directed to the teachers in universities of applied sciences. It was published (Lambert 2005) 
in the web-site journal that offers open access for the members of the research network of the 
universities of applied sciences. The main purpose of the text was to visualize the artefact as a 
potential tool for planning multiform and multivoiced project writing.  
 
In the text, I made use of intermediality (Bazerman 2004b), moving from one medium to another 
and alluding to talk in the written text. I use direct quotations and mentioning of the statements, 
the developmental suggestion made by a teacher in the seminar discussion, as an explicit 
technique of intertextual representation. In this manner, I wanted to show, with the teacher´s own 
voice, how the need for new tools for project writing has been identified among the teachers 
themselves, and how the suggestion was the initial impulse for the development of the new tool:    
 
How could this kind of writing serve as an instrument, bring credibility to projects…would 
writing be a part of the project? One could plan beforehand that in this project we will write in 
this way… as a tool which could keep this project together.  
 
When the text was published, I brought it out as a means of reflection in the meetings of an 
ongoing R&D project in teacher education. In a meeting, one teacher brought up an important 
discovery about the text: 
 

Intertextual material: 
the newly created tool 

New publication forum: 
new meanings 

New publication forum: 
new meanings 

New publication forum: 
new meanings 

New publication forum: 
new meanings 

Exploring and  
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This has really aroused interest, this way of analyzing writing.  Everywhere people have been 
talking about that, they have been able to utilize that through the article in KeVer –journal. 
 
The comment of the teacher made me realize that the new tool needs to be supported with   the 
text in which the emergence and the idea of the tool, and the concepts included in it, are opened 
up for the users.  This kind of text can have an important, supportive meaning in utilizing the new 
tool. 
  
Textual intervention directed to teacher educators 
The second textual intervention, an article, entitled Development of the tools for writing in 
universities of applied sciences, was directed to the teacher educators. It was published (Lambert 
2006a) in the web-site journal that offers open access for the personnel of schools of vocational 
teacher education. The main purpose of the text was to help the teacher educators to see the 
relevance of the new tool for developing new genres for universities of applied sciences, and to 
reinforce their role as a change agent in the developmental work.  
 
As the explicit technique of intertextual representation, I used the terminology associated with 
activity theory, which I supposed, as a teacher educator myself, was familiar to the readers. I 
conceptualized and modelled the Writing Plan as an intermediate, conceptual tool (Engeström 
1995) for developing new writing genres in universities of applied sciences.  I argued that the 
Writing Plan makes it possible to develop the writing genres inside the projects, and “on the 
terms” of the texts. 
 

 
 
Figure 3.  Writing Plan as an intermediate tool for developing new writing genres in universities 
of applied sciences 
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I challenged the readers to reciprocal interaction in the web-site discussion board that was 
available at the journal. I received as the response five comments from five readers, to whom I 
addressed in turn my response. One teacher reported in her commentary how she was testing at 
the moment the Writing Plan in quite a new area,  in  thesis writing of students: 
 
I have made the Writing Plan an obligatory part of the final thesis for students in the 2006 
academic year. They are to do the Writing Plan together with the teacher and the supervisor at a 
workplace.  
 
I paid particular attention to this statement because it brought out a new way of using the Writing 
Plan. My text now drew on bits of the texts that appeared quite closed to mine, echoing and 
building on it. Here I used mentioning and evaluation of the person and her statement as an 
explicit technique of intertextual representation, and challenged the readers to joint tool 
construction in the discussion board:  
 
Rauni… also brought up new experiments in testing the tool, like planning writing during the 
process of students´ thesis writing …From these interesting experiments, I would like to hear 
more in the future-  also in this forum. 
 
In Finnish universities of applied sciences a thesis can be a research- or project-oriented. In both 
cases a student typically writes a report on the findings. The Writing Plan had now offered the 
students a possibility to produce multiform texts for various purposes and in various forms of co-
operation. Thus, the thesis started to appear as a part of the multi-voiced project writing, and 
through this, the development of new genres for universities of applied sciences. 
 
Textual intervention directed to rectors 
The third textual intervention, a turn to speak, was directed to the rectors of the universities of 
applied sciences. The text, I wrote together with my project partner, was included in the survey 
report (Harrinkari & Mustonen 2006), addressed to the Rectors Conference of Finnish 
Universities of Applied Sciences, aiming at increasing the co-operation in publishing between 
universities of applied sciences. The purpose of the textual intervention was to make visions and 
try to influence decision-making from the point of view of the multiform and multi-voiced project 
writing. The turn to speak was presented in the national publication forum in a university of 
applied sciences, where the participants could discuss it together.  
 
The intertextual reach was broad, because the writing tool had now travelled far from the users of 
the tool, and placed in the context of national development of the publication activity in 
universities of applied sciences. The shift in recontextualization was rather significant because the 
earlier meanings were far from the meaning of the national level of higher educational policy. 
This can also be noticed by the different kind of representation: the authors of the paper made the 
developmental suggestion for the Rectors Conference concerning the need for new publication 
forums:  
 
We attach importance to the co-operation  in publishing between universities of applied sciences, 
and development of new modes of publications. The modes of publications should offer a forum 
for publications of 1)multiform texts produced in different phases of project, and 2)texts produced 
in multisectoral co-operation. 
 
After the national publication forum the working group was set by the Rectors Conference for 
planning especially publishing and new publication forums for universities of applied sciences.  
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In January 2008 the new open acces web-site journal was published aiming at searching for new 
kinds of modes for universities of applied sciences to publish their research and development 
work. The turn to speak was one factor among the others that presumably had significance for the 
emerging of the new journal. The journal also gave now a new possibility for the next textual 
intervention. 
 
Textual intervention directed to practitioners, teachers and students 
The fourth textual intervention, an article, was entitled Writing as a part of multi-voiced project 
activity. The text was published (Lambert 2008) in a new open access web-site journal aiming at 
reaching not only teachers and students, but especially the practitioners in the employment sector 
that collaborate with universities of applied sciences. The main purpose of this text was to help 
the practitioners understand that writing, as well as project working, concerns all the participants, 
not only teachers and students. The text aimed at helping the practitioners to see writing as a part 
of multi-voiced project activity.  
 
The intertextual material, the Writing Plan, now travelled for its intertextual relations to the 
professional domain, where the texts from educational contexts less frequently were addressed to. 
When challenging the “voiceless” party to join the project writing it took also more provocative, 
questioning and addressing representations into the text:  
 
What about you, have you been able to join the other parties, when they have decided to write 
and produce e.g. a development report?  Has the decision of writing been made only by the 
project director, teacher, researcher or student, and the demands set by the financial sector? 
 
In the text, I discussed on the meaning the practitioners give in joint planning of project writing, 
and emphasized especially the role of the documents they produce within everyday practices:  
 
At workplaces also other kinds of texts are written. Professional documents should be 
approached, however, as cultural artefacts….Because the professional documents are not 
produced and judged on their literary merits, but on their ability to support some form of work 
(see Alamargot, Terrier & 2007) their potential in project writing remains often unused. 
 
Also here, I challenged the readers to reciprocal interaction in the web-site journal. Because the 
journal was published for the first time, the discussion has not yet started. I invited the readers, in 
my role as the researcher–interventionist, to join the tool construction with a persuasive text as 
new kind of textual representation: 
 
Project worker, would you like to dedicate a text to the dialogue with me?....I wish that you, my 
dear reader, would take this text of mine into joint discussion in your own workplace, into the 
same discussion where the project is being planned. I very much would like to hear what kind of 
discussion my text has raised, what kind of response it has received. Then you can make use of,  
for instance, the possibility for comments in  “Osaaja.net” –a web-based journal, which 
simultaneously gives an excellent possibility for joint construction of project writing together 
with different project parties. 
 
The Writing Plan addressed especially to employment sector offered a possibility to identify the 
writing potential of the practitioners. Writing Plan was presented as a tool that could create 
opportunities for considering also the meaning of the professional documents in project writing. 
These could help making the work practices visible, and bringing out the experiences and voices 
of the practitioners. 
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Conclusions 
In this paper, I have argued that the potential of writing for producing change in work practices 
has remained unused in the R&D projects of Finnish universities of applied sciences. I have 
discussed on interventionist writing as joint construction, examining and testing of new tools and 
models created in R&D projects. The R&D project, in which I have developed interventionist 
writing through experimental texts of my own, has demonstrated that interventionist writing 
seems to be a promising way of writing supporting the intervention activity of R&D projects with 
textual interventions addressed to various groups of users and publication forums.  
 
I have focused my study (see also Lambert 2007a) on intra-project intertextuality (Bazerman 
2004a-b), and analysed how the intertextual material has been translated across the various 
contexts. The newly created artefact, the Writing Plan, and the change process related to it have 
travelled through out the various texts in various publication forums, and produced new meanings 
in the new contexts. Depending on to whom the text was addressed and where it was published, 
the artefact was discussed from the different points of views: project activity, various groups of 
users, and the publication policy of universities of applied sciences. Interventionist writing has 
produced new ideas and given new directions for the further development of the writing tool, and 
helped to explore and specify the zone of proximal development set for the writing activity in 
universities of applied sciences. The Writing Plan is at present the object of examination, testing 
and application in various teaching and learning communities, and in several R&D projects. 
Because it must adapt to the changing needs of the users, the Writing Plan continually changes 
and never is fully complete, but demands continuous co-configuration.    
 
Attention must still be paid to the traces interventionist writing has left in the texts, and a 
potential the new way of writing has offered for the development of new genres for universities of 
applied sciences. My study has showed that through interventionist writing a new kind of 
language has emerged, introducing new elements to the traditional genre of project reporting. 
Most typically, these reports describe the linear process of planning, fulfilling and evaluating the 
project. I have called the new emerging language, language of development (Lambert 2007a, 
2008). This language has brought out two kinds of new textual representations. The analysis has 
indicated, at first, that interventionist writing increased the methodological visibility of the 
developmental activity. This is an element that is usually absent in traditional project and 
evaluation reports. In producing the experimental texts, much emphasis was put on visibility, 
conceptualization and modelling, which offer readers the possibility to understand the dynamics 
and mechanisms of developmental work, to analyze the object of development, and to approach 
future possibilities (see Pasanen, Engeström & Toiviainen 2005).  
 
Second, when working against the alienation of the writer from the reader, and the researcher 
from the users, interventionist writing seemed to challenge me as a writer to actively engage in 
relationships with the readers as potential users (see also Coffey 1999). It also made me position 
myself as a researcher-interventionist in the tool construction process in order to make my 
statement. Challenging the readers to participate in joint tool construction increased the 
argumentation in the texts, which consisted of the persuasion of the actual and particular audience 
(see Miller & Charney 2007), questioning and addressing the problem and the roles of different 
parties (see Virkkunen 1995).  
 
The language of development needs further empirical and theoretical development, but already 
now we can ask, whether the language of development could be an early expression of a new, 
emerging genre that Spinuzzi (2003) calls a hybrid genre?  This kind of genre emerge from the 
unification of two or more disparate activities.  It involves the history, addressivity, and 
distinctiveness of its parents, which helps the readers to identify with the familiar features and 
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apply habits to it that they have developed for dealing with their parents. The joint tool 
construction in further research and developmental work should focus on the joint development 
of a hybrid genre that could provide a new tool for transfer and boundary crossing between the 
activities of the employment sector and educational institutes.   
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